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WELCOME TO CDT 
Dear Educator, 

We’re delighted to welcome you and your students to 
Children’s Dance Theatre’s production of Where the Wild 
Things Are. This production is an entertaining and 
imaginative dance interpretation of this twentieth-century 
classic and a perfect accompaniment to a thematic unit 
on children’s literature, fantasy, drama or dance, and 
imagination. 

This study guide is designed to enhance student learning 
both before and after your visit to see Where the Wild 
Things Are. We hope you will find the various enrichment 
materials included here useful in your classroom. They 
support state educational standards in multiple areas, 
develop critical and creative thinking, and enrich the 
theatre experience for students. Please feel free to make 
as many copies as needed. 

Thank you for sharing the magic of live theatrical dance 
with your students and for making the arts a priority in 
your school. 

Pagan Mosher 
Director, Children’s Dance Theatre 

ABOUT THE AUTHOR 
Maurice Bernard Sendak (June 10, 1928 – May 8, 
2012) was born in New York City, he grew up in 
Brooklyn. The son of a dressmaker, he was a sickly child 
who started drawing to pass the time. He excelled at art, 
landing a part-time job at All-American Comics while in 
high school. He later studied at the Art Students League 
of New York. 

While working on window displays at New York’s famed 
toy store F.A.O. Schwartz in the late 1940s, Sendak met 
legendary children’s book editor Ursula Nordstrom. She 
helped Sendak land his first job illustrating children’s 
books. During the 1950s, he worked on books by such 
authors as Ruth Krauss and Else Holmelund Minarik (the 
Little Bear books). He had illustrated more than 80 books 
by other writers before he wrote one himself. 

In 1956, Sendak published Kenny’s Window, the first 
children’s book he both wrote and illustrated himself. 
Before long, he turned the children’s book world upside 
down with his 1963 masterpiece Where the Wild Things 
Are. Sendak captured the public’s imagination with this 
tale of a boy’s journey into a strange land inhabited by 
grotesque yet appealing monsters. 

Sendak’s dark, moody illustrations were a shocking 
contrast to the usually light and happy fare found in a 
typical children’s book of the time. The main character, 
Max, like many of Sendak’s protagonists, acted like a real 
child, not some idealized version of youth. The book 
received the Caldecott Medal. 

During his long career, Sendak produced more than 50 
books, including In the Night Kitchen (1970) and Outside 
Over There (1981). He also used his creative talents in a 
number of other forms, collaborating with Carole King for 
the musical Really Rosie. He designed sets and 
costumes for stage versions of his books and other 
productions as well, including an operatic adaptation of 
Where the Wild Things Are. His “weird and wonderful” 
designs for a Pacific Northwest Ballet performance of 
Tchaikovsky’s Nutcracker can be seen in the companion 
book based on the E.T.A. Hoffmann story. 

LIBRARY RESOURCES 
The best resource, of course, is the original picture book 
by Maurice Sendak. 

A DVD called The Maurice Sendak Library contains an 
animated version with music and narration by Peter 
Schickele (aka P.D.Q. Bach). Also available in VHS. (If 
you search the BCLC catalog, you’ll find this listed 
several times under different names, as there are actually 
multiple copies; look for mention of Carole King.) 

There are also six copies of the 2009 Spike Jonze live-
action film, described as “a magical, visually astonishing 
film version of Maurice Sendak's celebrated classic 
exploring the joyous and wild rumpus of the time and 
place we call childhood.” 
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BACKGROUND INFORMATION FOR TEACHERS 

Literary Significance 
According to Sendak, at first the book was banned in 
libraries and received negative reviews. It took about two 
years for librarians and teachers to realize that children 
were flocking to the book, checking it out over and over 
again, and for critics to relax their views. Since then, it 
has received high critical acclaim. Francis Spufford 
suggests that the book is “one of the very few picture 
books to make an entirely deliberate and beautiful use of 
the psychoanalytic story of anger”. Mary Pols of Time 
magazine wrote that “[w]hat makes Sendak’s book so 
compelling is its grounding effect: Max has a tantrum and 
in a flight of fancy visits his wild side, but he is pulled 
back by a belief in parental love to a supper ‘still hot,’ 
balancing the seesaw of fear and comfort.” New York 
Times film critic Manohla Dargis noted that “there are 
different ways to read the wild things, through a Freudian 
or colonialist prism, and probably as many ways to ruin 
this delicate story of a solitary child liberated by his 
imagination.” In Selma G. Lanes’s book The Art of 
Maurice Sendak, Sendak discusses Where the Wild 
Things Are along with his other books In the Night 
Kitchen and Outside Over There as a sort of trilogy 
centered on children’s growth, survival, change and fury. 
He indicated that the three books are “all variations on 
the same theme: how children master various feelings – 
danger, boredom, fear, frustration, jealousy – and 
manage to come to grips with the realities of their lives.” 

Based on a 2007 online poll, the National Education 
Association named the book one of its “Teachers’ Top 
100 Books for Children.” Five years later School Library 
Journal sponsored a survey of readers which identified 
Where the Wild Things Are as top picture book. Elizabeth 
Bird, the NYPL librarian who conducted the survey, 
observed that there was little doubt it would be voted 
number one and highlighted its designation by one reader 
as a watershed, “ushering in the modern age of picture 
books”. Another called it “perfectly crafted, perfectly 
illustrated ... simply the epitome of a picture book” and 
noted that Sendak “rises above the rest in part because 
he is subversive”. President Barack Obama has read it 
aloud for children attending the White House Easter Egg 
Roll in multiple years. 

Despite the book’s popularity, Sendak refused to produce 
a sequel; four months before his death in 2012, he told 
comedian Stephen Colbert that one would be “the most 
boring idea imaginable”. 

Source: Wikipedia. 

 

A Psychologist’s View 
From its first publication, Where the Wild Things Are has 
interested psychologists. If you google for “wild things 
psychology,” you’ll find numerous articles in professional 
journals that at least reference the book’s title. One article 
that is actually about the book is Richard Gottlieb’s “Eye 
on Fiction” article in The Psychologist (October 2009). 

Gottlieb begins with a quote from Sendak himself: “I only 
have one subject. The question I am obsessed with is 
How do children survive?”  

Gottlieb writes: 

Sendak’s art addresses our deepest, frequently 
repressed, often unspeakable concerns about 
ourselves and our loved ones. Often it speaks to 
children and to the adults who read to them from a 
place of anguished inner struggle, struggle that had 
rarely been directly addressed in children’s literature 
prior to Sendak. 

In straightforward, undisguised fashion, Sendak’s 
work has addressed problems as monumental for 
children as being in a rage at mother, relating to a 
depressed or emotionally unavailable mother, or 
coming to terms with a mother who cannot or will not 
recognise her child’s concerns or state of mind. He 
manages nonetheless to maintain the optimistic view 
that all of these troubles can be tamed, even if not 
fully overcome, through imagination. The ultimate 
magic of his work resides in his presentations of 
imagination, dream, fantasy and – ultimately – art 
itself as sources of resilience, of the strength to 
soldier on. 

Sendak’s work in Where the Wild Things Are is of 
particular interest to psychologists due to his 
strikingly unusual abilities to gain access to, and to 
represent in words and pictures, fantasies that 
accompany childish rage states. It is this capacity, I 
believe, that contributes to the appeal of his work to 
children who are unable or unwilling to articulate 
these states, and to adults who have forgotten them 
or do not wish to know about them. The other two 
books in the set show similar insights. 

In a pair of interviews with Leonard Marcus…, 
Sendak said,‘I call those three books – Wild Things, 
In the Night Kitchen (1970), and Outside Over There 
– a trilogy. They’re all about one minute’s worth of 
distraction. One noise in the kitchen had Mickey 
doing a weird thing. One temper tantrum, one wrong 
word, causes all of the wild things to happen; one 
minute’s dreamy distraction allows the kidnapping in 
Outside Over There to occur.’ 

If you are interested in this article, you can read it online 
here or download it as a PDF here. 
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The night wore his wolf suit and made mischief of one kind  

and another  

his mother called him “WILD THING!” and Max said “I’LL EAT YOU UP!” so he was sent to bed 
without eating anything.  

That very night in Max’s room a forest grew  

and grew— 

and grew until his ceiling hung with vines and the walls became the world all around  

and an ocean tumbled by with a private boat for Max and he sailed off through night and day  

and in and out of weeks and almost over a year to where the wild things are.  

And when he came to the place where the wild things are they roared their terrible roars and 
gnashed their terrible teeth  

and rolled their terrible eyes and showed their terrible claws  

till Max said “BE STILL!” and tamed with the magic trick  

of staring into all their yellow eyes without blinking once and they were frightened and called him the 
most wild thing of all  

and made him king of all wild things.  

“And now,” cried Max, “let the wild rumpus start!”  

“Now stop!” Max said and sent the wild things off to bed without their supper. And Max the king of all 
wild things was lonely and wanted to be where someone loved him best of all. 

Then all around from far away across the world he smelled good things to eat so he gave up being 
king of where the wild things are.  

But the wild things cried, “Oh please don’t go—we’ll eat you up—we love you so!” And Max said, 
“No!”  

The wild things roared their terrible roars and gnashed their terrible teeth and rolled their terrible 
eyes and showed their terrible claws but Max stepped into his private boat and waved good-bye  

and sailed back over a year and in and out of weeks and through a day  

and into the night of his very own room where he found his supper waiting for him  

and it was still hot. 

THE STORY OF THE DANCE PRODUCTION 
(for reading aloud to students) 

Note to Teachers: The dance production very closely follows the text of Maurice Sendak’s book—just nine 
sentences, 338 words. We’ll reproduce them here, but you are encouraged to read to the students (or have 
them read) from the book itself because the illustrations tell much of the story. 

If you don’t have classroom copies of the book, you can download it as a PDF from 
http://www.epubsearch.com/free-download/Where-The-Wild-Things-Are.pdf 



4 

 

THEATRE TERMINOLOGY 
Set—The surroundings on stage, visible to the audience, 
that create the environment of the performance. 

Props—Items carried on stage by the performers, or 
small items used on the set (short for properties). 

Costume—Clothing worn by the performers to signify 
their characters. 

Blocking—Planned movements of the performers on 
stage, such as moving from stage right to stage left. In 
dance performances, this is part of choreography, which 
is a description of all the movements the dancers make. 

Cue—A signal, either verbal or physical, that indicates 
when something else is to happen, such as a line of 
dialog or an entrance or exit. 

Stagehand—A person whose job it is to move scenery 
and do other backstage jobs during a performance. 

Narrator—In some performances, a character who talks 
directly to the audience, telling the story. 

Understudy—A performer who prepares to play the role 
as a substitute in the event that the original performer 
must miss a performance. 

Box Office—Where you buy tickets and make 
reservations for theatre events. 

Curtain Call—The very end of the performance, when 
the performers take their final bows and the audience 
applauds. 

STAGE DIRECTIONS 

Performers and directors use these stage areas while 
preparing for a performance. 

Practice orientation words with your class. Label an open 
space, big enough for your whole class, with masking 
tape: NEAR, FAR, RIGHT, and LEFT, or label areas with 
colors or images. Call out these words and have your 
class run as fast as they can for the location! 

Or mark off a grid on the floor and call out each stage 
direction (stage right, upstage left, etc.) for a similar 
game. 

Live theatre productions are exciting and vibrant. 
Performers, audience, and backstage personnel are all 
part of the experience. As audience members, your 
students will play an important role in the overall 
atmosphere of the performance. 

To ensure that everyone has a great time at the theatre, 
please share the following expectations with your 
students. 

 It is best to arrive fifteen minutes early for a theatre 
production. Plan enough time ahead for bus lines and 
unloading and getting settled in your seats. 

 Please visit restrooms before the performance. Jack 
and the Beanstalk is 55 minutes long with no 
intermission. The theater’s restroom facilities are very 
limited. 

 Turn off all electronic devices before the show begins. 
Use of cell phones (including text messaging), 
cameras, or any other recording device is not 
permitted during the performance. 

 Lights Out = Quiet Time! When the lights in the theater 
dim to blackout, this is the signal that the performance 
is about to begin. 

GUIDE TO THEATRE ETIQUETTE 

 Please remain seated throughout the entire 
performance. Try to fight the urge to rock back and 
forth in your seat. They can—and sometimes do—
break. Keep your feet on the floor, not on the seat in 
front of you. 

 Please do not talk or whisper during the performance. 
You might think whispering during the show is okay, 
but if everyone in the audience whispers, it will be 
disruptive to the performers. Unless prompted to do so 
by the performers, do not respond back to the 
characters. 

 Do not drink, eat, or chew gum during the 
performance. 

 If it is necessary to leave the theater during the 
performance, leaving during a scene change is less 
disruptive than exiting during the performance. 

 Positive audience sounds are encouraged. Applause 
and laughter at the appropriate times are appreciated 
by the performers. Cheering, whistling, and shouting 
are best saved for sporting events. 

We hope you and your students will enjoy your visit to 
Where the Wild Things Are! 
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CLASSROOM ACTIVITIES BEFORE THE PERFORMANCE 

Preview the Story 
Read the story aloud to the students and discuss these 
questions: 

 What sort of “mischief” do you see Max making in the 
book illustrations? What other sort of mischief do you 
imagine he might have made that is not illustrated? 

 Do you think that putting on his “wolf suit” made him 
feel more “wild”? 

 Why does Max’s mother send him to bed without his 
supper? Do you think it was mostly because of the 
“wild” things he did or the rude way he spoke to her? 

 What happened in Max’s room that night? 

 How did Max get to where the wild things are? How 
long did it take? What did he see along the way? 

 What did the wild things do when they saw Max? 

 What was the “magic trick” that Max used to calm them? 

 Why did the wild things make Max their king? 

 Why do you think Max sent the wild things to bed 
without their supper? 

 What reminded Max of home? Why was he lonely? 

 When the wild things say, “We’ll eat you up,” how is 
this different from Max’s saying “I’ll eat you up” to his 
mother? 

 When Max got back home, his supper was waiting for 
him—still hot. Obviously, his mother had relented. 
Discuss his mother’s feelings and the timeline of the 
story (“in and out of weeks and almost over a year” to 
get to where the wild things are and “over a year and in 
and out of weeks” to return). 

Prepare for the Theater 
Review theatre etiquette (page 4) with your class. This 
will make the experience more enjoyable for everyone. 

Practice stage directions (page 4) with your class. Use 
masking tape to mark off a grid on the floor and label 
each stage direction (stage right, upstage left, etc.). Call 
out these words and have students run as fast as they 
can for the location! 

Prepare for the Performance 
Some of your students may not have seen a dance 
performance before. Discuss how it is different from a 
stage play. Explain that dance is movement to music, 
with the story told in movement and mime. There is 
usually no spoken dialog in dance. Have them try to tell a 
story using just their hands and bodies, perhaps using 
some of the mime gestures described on this page. 

 

Mime Gestures in Dance 
Dance: Hands circle one another above the head. 

Think/Remember: Touch forehead with the index finger. 

Swear/Promise: Point two fingers, held together (like a 
peace sign) upwards in the audience’s direction. 

Order/Command: Point straight to floor/stage. 

Listen/Listening: Cup hand over ear leaning towards the 
sound or tap the face close to the ears. 

See/Saw: Point to eye. 

Sleep: Lay head on hands pressed together. 

Stop: Hold palm out. 

NO! Cross flexed hands, then separate abruptly. 

Kiss: Touch lips with one or two fingers. 

Love: Cross hands over heart. 

Engaged/Married: Point to the ring finger. 

Beautiful: Make a circle around the face with the palm of 
the hand. 

Dress/Clothing: Run hands down sides and outward. 

Anger/Angry: Bend elbows with fists pointed towards the 
sky, shaking them. 

Crazy: Circle your ear with your finger. 

Weeping/Sadness: Runs hands or fingers down face to 
indicate tears. 

Why: Open both arms open outward. 

I/Me: Point to own chest; You: Point to the other person. 

Drink: Hold a pretend cup to lips and tilt head back. 

Hungry: Rub stomach in a circle. 

Money: Rub fingers together and point to palm of hand. 

Request to Teachers 
We are so grateful to all the teachers who support our 
dance performances, and we really appreciate your 
feedback on the show! 

Over the years many teachers have asked their students 
to draw a picture of their favorite characters or scenes 
from the show and/or write us a note. The cast members 
take great delight in seeing these each year, and this 
year, as an added incentive to students and teachers, we 
invite you to enter our art contest. The best drawing from 
each grade, K–6, will be selected, and each winner will 
receive a $25 gift certificate from Page & Palette. In 
addition, the winning drawings will be displayed at the 
Eastern Shore Art Center. The deadline for contest 
submissions is November 13, 2015. 
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CLASSROOM ACTIVITIES BEFORE THE PERFORMANCE 

Tell a Circle Story 
A circle story allows everyone to be a storyteller and 
encourages taking turns and developing listening skills. 

Read Where the Wild Things Are aloud to your class. 
Then have the whole group sit in a circle on the floor for a 
circle story. Begin the story by stating only the very first 
information: “Once upon a time there was a little boy 
named Max.” Continuing around the circle, let each 
student tell only the next part, then the next, until the 
story has traveled all the way around the circle, 
concluding with the first teller. 

Fun Facts and More Information 
The article “10 Things You Might Not Know about 
Maurice Sendak” includes these tidbits that your students 
might enjoy: 

Where the Wild Things Are was originally titled Where 
the Wild Horses Are and was intended, of course, to 
feature fillies, foals and mares. Editor Ursula Nordstrom 
adored the title, finding it poetic and beautiful, but there 
was one problem: Sendak couldn’t draw horses. When 
he told his editor that the whole horse thing wasn’t going 
to work out, he recalls her “acid tone[d]” response: 
“Maurice, what can you draw?” “Things,” he said, and 
“things” he drew. 

The “things” Sendak ended up creating were inspired by 
his immigrant relatives and the way he viewed them as a 
child. “They were unkempt; their teeth were horrifying. 
Hair unraveling out of their noses.” Though the monsters 
were modeled after his family, they weren’t named after 
them; in fact, the things had no names in the book. They 
finally received monikers when Wild Things was made 
into an opera. “We had to have names to tell [the actors] 
when they were screwing up. They had Jewish names: 
Moishe, Schmuel. But the names were dropped after the 
opera. They never had names until they became movie 
stars.” 

Art Activities 
The Web page at http://www.how-to-draw-cartoons-
online.com/where-the-wild-things-are.html provides step-
by-step instructions for drawing a Wild Thing. You may 
want to access this site and work through the steps with 
your students. 

The blog post here shows a clever writing/art activity. 
Students collectively (with teacher prompting) make a list 
of things they do when they feel wild. They then use 
worksheets to illustrate these things. Then each student 
creates a custom Max figure holding the worksheet. 
Deanna Jump offers a downloadable 40-page activity 
booklet ($6) with project instructions and printables, but 
you could improvise these yourself. 

Word Search 

Find the hidden words: BOAT, CEILING, CLAWS, DAY, 
FRIGHTENED, GNASHED, MAX, OCEAN, RUMPUS, 
SUPPER, TEETH, TERRIBLE, THINGS, VINES, WALL, 
WEEK, WILD, YEAR. Words can run backward or 
forward horizontally, vertically, or diagonally. 

Miscellaneous Activities 
Create the Unspoken Text: Sendak has left four pages 
of Wild Rumpus-ing without text. Have students write 
dialog and story for these four pages. 

Create a Dreamscape: Max’s time in the Land of the 
Wild Things is an envisioned world of his imagination. 
Have students create an artwork that looks like their 
dreams and imaginings. Ask them to think about their use 
of palette (colors), materials (paint, crayons, pencils, 
etc.), and creatures (who or what is in it). Get them to 
name their imagined world. 

Reading the Images: Have students “think, pair, and 
share” their thoughts about these questions: 

 Why did Maurice Sendak choose this color palette? 

 Notice the framing of the illustrations and their relative 
size on the page throughout the story. How does it 
change and why? 

 Notice changes to Max’s suit throughout the story (Is 
the hood on? Does he have his crown?). What role 
does this have in telling his story? 

 How do the images show Max’s power in the (relative 
size of objects, etc.)? 
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CLASSROOM ACTIVITIES AFTER THE PERFORMANCE 

Discussion Questions 
Tom Wartenberg, a philosophy professor at Mount 
Holyoke College, has a website devoted to teaching 
philosophy to children, using modules based on classic 
children’s books, one of which is Where the Wild Things 
Are. Visit the page at http://goo.gl/5QuVuE for the 
“Guidelines for Philosophical Discussion” that introduce 
the following “Questions for Philosophical Discussion.” 

Max was sent to bed by his mother without eating 
anything. 

1. How do you think Max feels when his mother sends 
him to his room? 

2. Do you think Max’s punishment is fair? Why or why 
not? 

3. Is there a different punishment that would have been 
better? 

4. Should parents punish their children? Why or why not? 

That very night in Max’s room a forest grew. 

1. Do you think a forest really grew in Max’s room? 

2. If not, what do you think really happened? 

3. So is the forest real or not? If not, what type of forest is 
it? If so, how can a forest grow in a bedroom of a 
house? 

Max sailed through night and day and in and out of 
weeks and almost over a year to where the wild things 
are. 

1. Where are the wild things? 

2. Do you think the wild things are real? 

3. Did Max dream them? Imagine them? 

4. What’s the difference between real things and objects 
that you dream about or imagine? 

5. Can you tell that you are not dreaming now? 

Max…wanted to be where someone loved him best of all. 

1. Have you ever felt loved best of all by someone? 

2. Have you ever felt that no one loved you best of all? 

3. How important is it to fell loved best of all? 

More Activities 
Find a wealth of further resources and ideas (some of 
which are included here) at http://www.edgalaxy.com/
where-the-wild-things-are/ 

Another collection is at http://literature-in-the-
curriculum.wikispaces.com/Where+the+Wild+Thing+Are 

Find a collection of printable activities (coloring sheets, 
masks, etc.) at http://www.makinglearningfun.com/
themepages/WhereTheWildThingsArePrintables.htm 

More on Punishment 
Max’s mother was so upset with him that she sent him to 
his room without supper as a punishment for what he had 
done and said. Have an open-ended discussion with your 
class about punishment techniques—which ones work 
and which don’t, and why parents (and teachers) feel the 
need from time to time to exact punishment. Children will 
have very different answers here, so may sure you don’t 
pass judgment on what they say their parents do, but let 
them talk freely about the effectiveness of the technique. 
If you do hear something that concerns you, discuss it 
immediately with your administration. 

Language Arts: Letter of Apology 
Instruct students to make a list of the “mischief” Max did at 
the beginning of the book. Then encourage them to write an 
apology letter from Max to his mother. Select several 
students to read their notes aloud, and ask which one the 
class thinks would be most likely to satisfy Max’s mother.  

Language Arts: Compare Versions 
Kids can use their critical thinking skills to compare and 
contrast two versions of the story. 

1. Before attending the performance of Where the Wild 
Things Are, read the picture book version of the story 
to your class. After you return from the performance, 
reread the book. Ask the students to compare the story 
in book form with the dance performance. 

2. Using an overhead projector, show your students a 
graphic organizer like the one below. 

3. Ask students to recall details that are unique to each 
version of the story and list them in the corresponding 
circles. 

4. Next, ask students to think of elements that are the 
same in both versions. List these details in the space 
where the circles overlap. 

 

STORY BOTH DANCE 
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WHERE THE WILD THINGS ARE SHAPE COUNT 

Count each kind of shape in the drawing of Max and  
write the number next to the corresponding shape below. 
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JUST FOR FUN 
Here is Max. Draw some wild things and a jungle around him. 
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2015 Planning Guide 
Alabama COS objectives for 
Children’s Dance Theatre’s 
Where the Wild Things Are 

Theatre Terminology (page 4) 
[AE theater 4.7] Evaluate the use of lighting, costumes, sound effects, makeup, props, and sets for 
effectiveness in a performance. 

[AE theater 5.1] Identify various roles and responsibilities necessary to effectively stage scenes or 
dramatic productions. 

[AE theater (level 1) 6.11] Identify job requirements for a variety of theatre and theatre-related careers. 

Stage Directions (page 4) 
[AE theater (level 1) 6.1] Identifying basic stage directions 

Examples: upstage, downstage, stage left, stage right, wing 

Guide to Theatre Etiquette (page 4) 
[AE theater 1.9] Demonstrate behavior appropriate to specific types of performances. 

[AE theater 3.6] Identify different elements in a theatrical performance. 

 Describing characters, their relationships, and their environments. 

 Analyzing a classroom dramatization or theatre production to determine how movement, music, 
and visual elements are used to enhance mood. 
Examples: joy in finding gold at the end of the rainbow; fear when the big, bad wolf appears. 

 Distinguishing between appropriate and inappropriate audience behavior. 
Examples: 

 appropriate—applauding 

 inappropriate—booing in a non interactive production 

 Explaining differences between audience space and performance space. 

[AE theater 4.6] Evaluate audience behavior of self and others to determine appropriateness. 

[AE theater 5.7] Describe how audience behavior affects a performance. 

Preview the Story (page 5) 
[W.K.8] With guidance and support from adults, recall information from experiences or gather 
information from provided sources to answer a question. 

[RL.1.1] Ask and answer questions about key details in a text. 

[RL.1.3] Describe characters, settings, and major events in a story, using key details. 

COS 1 



[RL.2.3] Describe how characters in a story respond to major events and challenges. 

[RL.3.1] Ask and answer questions to demonstrate understanding of a text, referring explicitly to the 
text as the basis for the answers. 

[RL.3.3] Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their 
actions contribute to the sequence of events. 

Prepare for the Theater (page 5) 
[AE theater K.4] Identify appropriate audience behavior in a variety of settings. 

Prepare for the Performance (page 5) 
[L.K.4] Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on kindergarten reading and content. 

[L.1.4] Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on Grade 1 reading and content, choosing flexibly from an array of strategies. 

[L.2.4] Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on Grade 2 reading and content, choosing flexibly from an array of strategies. 

[L.3.4] Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on Grade 3 reading and content, choosing flexibly from a range of strategies. 

[L.4.4] Determine or clarify the meaning of unknown and multiple-meaning words and phrases based 
on Grade 4 reading and content, choosing flexibly from a range of strategies. 

Mime Gestures in Dance (page 5) 
[AE theater 2.4]Describe different elements in a dramatization. 

Example: characters building suspense 

 Identifying characters, settings, problem, and solution in a drama. 

 Describing character traits, including appearance, actions, and choices. 

 Using appropriate theatre vocabulary. 
Examples: character, plot, setting, pantomime 

[AE theater 5.4] Compare theatrical characteristics of pantomime, improvisation, and scripted drama. 

Request to Teachers (page 5) 
[SL.K.2] Confirm understanding of a text read aloud or information presented orally or through other 
media by asking and answering questions about key details and requesting clarification if something is 
not understood. 

[SL.K.5] Add drawings or other visual displays to descriptions as desired to provide additional detail. 

[W.1.3] Write narratives in which they recount two or more appropriately sequenced events, include 
some details regarding what happened, use temporal words to signal event order, and provide some 
sense of closure. 
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[W.1.8 ] With guidance and support from adults, recall information from experiences or gather 
information from provided sources to answer a question. 

[SL.1.5] Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 
thoughts, and feelings. 

[W.3.1] Write opinion pieces on topics or texts, supporting a point of view with reasons. 

Discussion and Interpretation (pages 6ff) 
[SL.K.5] Add drawings or other visual displays to descriptions as desired to provide additional detail. 

[SL.1.5] Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 
thoughts, and feelings. 

[RI.2.1] Ask and answer such questions as who, what, where, when, why, and how to demonstrate 
understanding of key details in a text. 

[SL.3.2] Determine the main ideas and supporting details of a text read aloud or information presented 
in diverse media and formats, including visually, quantitatively, and orally. 

[AE theater K.5] Identify the beginning, middle, and end of a story. 

 Identifying characters and setting in a story or theatrical performance. 

[AE theater K.10] Identify real and pretend stories. 

[AE theater 1.7] Retell the sequence of events in a story or theatrical performance. 

 Identifying characters and setting in a story or theatrical performance. 

 Identifying reasons for liking or disliking a particular aspect of a story. 

[AE theater 2.8] Describe how the arts communicate ideas in different ways. 

[AE theater 3.5] Identify an emotion evoked by performers during a production. 

[AE theater 3.7] Evaluate the effectiveness of the theatrical elements of a performance using accurate, 
respectful, supportive, and constructive comments. 

[AE theater 3.8] Describe effects that sounds, movements, and visual images have on an audience. 

[AE theater 4.5] Identify thoughts and feelings evoked by a performance. 

 Connecting performances to personal feelings or experiences. 

 Evaluating the effectiveness of artistic choices made in a production. 

 Explaining the concepts of aesthetics and empathy. 

[AE theater 4.10] Recognize the various roles and responsibilities of those involved in staging a 
theatrical production. 
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